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Introduction. Lifelong learning and continuous 
professional training become strictly necessary ac-
tivities for the employees in the field of work, and 
the educational context requires significant invest-
ments in the development of the professional com-
petences of the teaching staff. 

UNESCO has presented a report on a new vision 
of lifelong learning by 2050, stressing the need to 
promote a culture of learning that could meet soci-
etal challenges by restoring a holistic vision of life-
long learning [1].

Thus, lifelong learning provides opportunities 
for employment and entrepreneurship by devel-
oping the professional competences of teachers 
and creates more cohesive and sustainable com-
munities.

In this sense, the professionalization of the tea-
ching staff becomes an imperative of the today’s 
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society. An important problem, recognized by the 
actors involved in education, in general, and in the 
process of continuous professional training, in par-
ticular, is aimed at developing the professional skills 
of the teaching staff connected to the new professi-
onal standards.

The Commission’s Communication on the Agenda 
for Skills in Europe proposes EU actions in the field 
of education and training to support partnerships 
on the development of professional competences, 
qualification, requalification and empowering life-
long learning [9]. A major objective concerns the 
Competences Pact (action 1. Establishing a Pact for 
the development of professional competences and 
action 2. Consolidating information on the deve-
lopment of professional competences), launched 
during the European Week of Professional Compe-
tences, where it is emphasized the need to develop 
professional competences in the context of online 
learning throughout life [8].

The key component in the continuous professio-
nal training program is the professional competen-
ces of the teaching staff, which must be continuously 
developed to meet the demands of the society both 
nationally and internationally. Another goal regar-
ding continuous professional training refers to the 
implementation of a teaching career management 
system with a high degree of flexibility to offer the 
diversification of professional paths for the develo-
pment of the teaching career.

The professionalization of the teaching career 
is one of the objectives aimed at the quality of ed-
ucation worldwide, and the policies proposed by 
the European Union converge towards a common 
vision of this goal.

Once again, we highlight that one of the direc-
tions of streamlining the continuous professional 
training of teachers emphasizes the need for judi-
cious correlation between the needs of profession-
al development and the curricula implemented in 
the educational system. This desideratum can be 
achieved by implementing a paradigm and meth-
odological tools for professionalizing teachers, cor-
related with societal challenges and current trends.

Such a paradigm and the proposed tools can gen-
erate connections between the basic components 
of continuing vocational training from the perspec-
tive of lifelong learning, ensuring the functionality 
of the continuing vocational training system. Scien-
tific research in the field is shaped according to the 
socio-psychopedagogical reality, demonstrated by 
actuality and necessity in different periods of scien-
tific evolution: the permanent need for continuous 

professional training is accentuated with each stage 
of social development that causes uncertainties, 
contradictions, new dimensioning and value recon-
ceptualization.

The purpose of the research consists in the 
analysis of educational policies in the field, which 
mentions that the professional training of the teach-
ing staff is a priority of the society in general and 
of the CPT system, in particular, approached holis-
tically to achieve an essential mission: profession-
alization of the teaching staff (the development of 
professional competences correlated with societal, 
professional and personal needs).

An important role with reference to continuous 
professional training is played by the epistemolo-
gical values   contained in the national educational 
policy documents, such as: the Education Code [3], 
the Standards of teachers’ continuous training in ge-
neral secondary education (2007) [2], the Regulati-
on on adults’ training continuous education (2017) 
[10], the Methodology for developing adult vocation-
al training programmes and curriculum in lifelong 
learning (2023) [7], the Regulation for teachers’ at-
testation in general, professional technical education 
and psycho-pedagogical assistance services (2020) 
[11] etc.

In this regard, the research carried out intro-
duced a new research direction in Education Scienc-
es at national level the Theory and methodology 
of the professionalization of the teaching staff.

The research carried out will contribute to the 
development of continuous professional training 
programs for teachers according to individual, insti-
tutional, local, national professional needs.

Results and discussions. The analysis of con-
cepts, paradigms, theories, conceptions, theoreti-
cal approaches, models generated in the context of 
Education Sciences, promoted in education policy 
documents, directed the research to substantiate a 
theory in Education Sciences: Theory of the profes-
sionalization of the teaching staff.

Thus, from the perspective of research needs, the 
Theory of the professionalization of the teaching 
staff is the result of theoretical analyzes and syn-
theses, scientific reflections on the development of 
systemic-holistic and action-strategic approaches 
to the process of FPC of the teaching staff (Figure 1).

The effort of the analyzes to determine the the-
oretical specificity of the system and the process 
of the continuous professional training of the tea-
ching staff led us notably towards the elucidation of 
a series of theories, which represent the scientific 
foundations and constitute the basic benchmark in 
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the modeling of a construct of relevance, contribu-
ting to the scientific foundation of the Theory of the 
professionalization of the teaching staff.

In the given context, the Theory of the profes-
sionalization of the teaching staff consists of the 
key concepts: continuous professional training, 
professional competences of the teaching staff, 

professionalization, represented by the behavior-
ist, cognitivist, constructivist, action paradigms, 
focused on theories and models, action-strategic 
principles and functions of CPT, development of 
the professional identity and the dimensions of the 
professionalization of the teaching staff.
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Epistemology of the professionalization of the teaching staff 
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Action-strategic principles 
- continuity between INT and CPT of the teaching staff; 
- correlatinng a FPC plan with the reference of the professional competences of the 

teaching staff; 
- clarifying the priorities of the training offer in accordance with the needs of the 

teaching staff; 
- adapting the training offer to personal, institutional and social training needs; 
- evaluating the effectiveness of the CPT in accordance with the educational 

policies implemented in the educational system. 
 

The dimensions of teacher 
professionalization 
cognitive-axiological dimension 
motivational-attitudinal 
dimension 
action-strategic dimension 

Professional identity of the teaching 
staff: 

Relational competence 
Specialized cognitive competence 

Teaching-learning competence 
Managerial competence 

Design and planning competence 
Evaluation and monitoring competence 

 

 

CPT functions 
- professionalization function 
- function of professional adaptation 
- professional employment function 
- function of socio-professional organization 

continuous 
professional training 

Teachers’ professional skills profesionalization 
 

Figure 1. Theory of the professionalization of the teaching staff
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Table 1. Epistemology of the professionalization of the teaching staff
Paradigms Theories and models Conceptual significances

The behaviorist para-
digm

theory of learning through conditi-
oning (E. L. Thorndike)

„learning is essentially subordinated to the action of the following 
laws: readiness, exercise and effect” [6, p. 42];

classical conditioning theory  
(I. Pavlov)

„the presence of the unconditioned stimulus for an activity throu-
gh the repeated combination of a neutral original stimulus..., which 
lead to the satisfaction of primary needs” [6, p. 43];

the theory of learning by associati-
on (E. R. Guthrie)

„learning essentially depends on interests and inclinations” 
[6, p. 44];

probabilistic theories of learning 
(B.F. Skinner’s operant conditio-
ning)

it emphasizes the role of feedback and its importance for the tea-
ching-learning-evaluation process;

systems theory of behavior  
(C. L. Hull)

„there are two elements that must be transferred: equivalence of 
stimuli (explained on the basis of generalization) and equivalence 
of responses (depends on their oscillation)” [6, p. 46];

learning orientation theory  
(E. C. Tolman)

„learning processes arise as a result of specific orderings of impul-
se objectives that are repeatedly presented to the body” [6, p. 47];

behaviorist (behavioral) models full learning (Bloom, Caroll) or directed instruction (Glaser and Be-
cker, 1981, 1992): the basis of the act of learning is self-determina-
tion and self-responsibility;

learning personal control: (Rimm 
and Masters, 1974, 1986; Thore-
sen and Mahoney, 1974, 1996);

it emphasizes the presence of feedback for changing personal 
behavior and develops self-management strategies for the pupils 
involved in learning;

assertion learning (Alberti and 
Emmons, 1978, 1989)

it emphasizes the analysis of interpersonal and group communi-
cation in order to avoid stressful situations arising in the educati-
onal process;

learning by imitation
(A. Bandura)

It analyzes social behavioral mechanisms and distinguishes the 
following operations present in imitation processes.

The cognitivist 
paradigm

cognitive theories: the operational theory of learning (P. I. Galperin), the theory of 
psychogenesis of knowledge and intellectual operations (J. Piaget), 
the genetic-cognitive and structural theory (J. S. Bruner), the theory 
of cumulative-hierarchical learning (R. Gagné), the theory of cogni-
tive organizers and anticipatory progress (D. P. Ausbel), holodyna-
mic theory of learning.

operational theory of learning 
 (P. I. Galperin)

it focuses on the operational structure of human activities and on 
the orientation of cognitive-reflexive and action types of activity;

the theory of psychogenesis of 
knowledge and intellectual opera-
tions (J. Piaget)

knowledge of the external world begins with the immediate use 
of things;

genetic-cognitive and structural 
theory (J. S. Bruner)

in the learning process, the emphasis must be on discovery, placing 
the child in a situation to solve problems;

cumulative-hierarchical learning 
theory (R. Gagné)

knowledge is ordered in a systematized series, ranked according 
to the criterion from simple to complex (first a simple ability is 
learned, then a complex one);

theory of cognitive and anticipa-
tory progress organizers  
(D. P. Ausbel)

learning is seen from two perspectives: from the product of 
knowledge (receptive learning and discovery learning) and from 
the mechanism of understanding the meaning of learning (consci-
ous learning and mechanical learning); 

holodynamic theory of learning  
(R. Titone)

six new types of learning: learning attitudes, dispositions, motiva-
tions; opinions and beliefs; intellectual and/or volitional self-con-
trol; capabilities; social; organizational capabilities;

cognitive development (I. Neacșu)
it represents a synthesis of the interactions between cognition, 
metacognition and social cognition, between thinking, intelligence 
and the other initial complex cognitive processes (perception, re-
presentation, memory, imagination);

As a result of the analysis and synthesis of para-
digms, theories and models, we present the episte-

mological benchmarks regarding the professionali-
zation of the teaching staff in Table 1. 
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metacognition
(I. Neacșu)

the cognitive processing of information, by developing the self-re-
gulation capacities of learning;

social cognition
(M. Śleahtițchi)

at the basis there are interpersonal relationships, which stren-
gthen the professional and social community;

Constructivist
paradigm

the psychological theories of lear-
ning (adapted to the teaching sta-
ff):
a) models based on constructivist 
schemes:

- derived from associationist theories, as a process of accumula-
tion and processing of sensory experience;

- derived from theories of learning through conditioning;
- based on semiotic (verbal) theories of learning;
- based on the operational theories of learning;

a) models of psychological appro-
ach to the teaching staff training 
process (adapted to the field of 
continuous professional training):

- the logocentric model, based on notional, logical learning;
- the empiriocentric model, built on the valorization of the trai-

nee’s varied experiences in the action of independent knowle-
dge;

- the technocentric model, centered on efficiency and perfor-
mance in education, as well as on the rationalization of the 
teaching-learning process, in the sense of decomposing lear-
ning into component operations [6, p. 69];

- the sociocentric model, emphasizes the social organization of 
learning [6, p. 69];

- the psychocentric model, in which the focus falls on the learning 
subject: the theory of formal stages of intellectual knowledge, 
centers of interest, the model of full learning, the model of cu-
mulative sequences [4, 5].

- the formative model, centered on the idea of   personality for-
mation; (the essential components represent the epistemolo-
gy of constructivism and the skills needed in the initial trai-
ning of the teaching staff, mentions V. Gh. Cojocaru;

- the modular model, centered on the holistic and holodynamic 
approach to learning;

- the informational model, based on cognitivist, cybernetic ideas 
and modern technologies;

- the model of the didactic action, based on the formation of sets 
of action, learning, on the structuring of the content and on 
the orientation of the learning process, according to current 
theories;

Socio-constructivist

paradigm

Constructivist, 
sociological and interactive dimen-
sions.

- the construction of meanings by the members of some social 
groups; the activities and products made within a group as a 
whole help to shape the members’ behavior within the group;

Action paradigm
action theories
(J. Piaget)

- it emphasizes behavior, conduct from the general perspective 
of development; learning is based on the processes of assimi-
lation and accommodation, considered parts of a unitary and 
qualitatively balanced process. That’s why according to these 
theories, in the event of discord between the objectives and 
the subject or situation, the continuous professional training 
process will be oriented to produce a rebalancing between as-
similation and accommodation.

The teacher professionalization pathway should 
focus on a combination of CPT standards and CPT 
programs of the teachers’ choice to achieve them. 
Access for the development of the professionali-
zation path should be open and flexible, based on 
performance levels, on criteria for each stage of ca-
reer development. In the given context, is is needed 
a new paradigm of CPT from the perspective of 
the professionalization of the teaching staff in the 
continuous professional training system (Figure 2).

In the view of our research, the concept of 
open professionalism represents the totality of so-

cio-psycho-pedagogical conditions, which define 
the presence of a rigorous system of selection and 
recruitment of the teaching staff, drawing a con-
ceptual and methodological framework for the pro-
fessionalization of the teaching staff, based on the 
development of a continuous professional training 
system of the teaching staff.

Thus, an important step in the development of 
the professional competences of the teaching staff 
is the rethinking of the set of professional competen-
ces required by them and the entire CPT program and 
CPT curriculum, which requires systemic changes, 
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targeting aspects of the educational policy in the 
CPT field, the general conception and the CPT con-
tents, the institutional structures and their way of 
functioning, according to the new CPT model, which 
assumes new purposes in the professional develop-
ment of the teaching staff.

The methodological dimension of the teachers’ 
professionalization in CPT aims at: the praxiological 
construct of the teachers’ professionalization made 
through the CPT Referential from the perspective of 
the professionalization of the teaching staff, which 
contains: the socio-psycho-pedagogical conditions, 

Figure 2. Paradigm of the professionalization of the teaching staff
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the outcomes of CPT/professional competences, the 
planning of the CPT process, the CPT program, the 
CPT curriculum, the trainer’s program and the tools 
for identifying the teachers’ professionalization ne-
eds, etc., all constituting units of the CPT Paradigm 
from the perspective of the professionalization of the 
teaching staff.

In conclusions, the scientific foundation of the 
Theory of the professionalization of the teaching staff 
allowed the conceptualization of the CPT Paradigm 
from the perspective of the professionalization of the 
teaching staff based on the conceptual, methodolo-
gical and managerial dimensions of the CPT of the 
teaching staff. 

The Paradigm of CPT from the perspective of the 
professionalization of the teaching staff represents 

the axiological framework and the praxiological fra-
mework of CPT, the change of theoretical and prac-
tical aspects as a more effective solution in CPT, the 
professionalization path in search of a new balance 
between societal challenges and CPT requirements 
of the teaching staff, is a new model of the approach 
and interpretation of the educational reality throu-
gh its components. 

The Paradigm of CPT from the perspective of the 
professionalization of the teaching staff identified 
the elaboration of the CPT Methodological Fra-
mework from the perspective of the professionaliza-
tion of the teaching staff, which can serve as a basis 
for the theoretical and praxiological foundation of 
the CPT of the teaching staff from the perspective of 
the professionalization of the teaching staff.
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